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Introduction, 



' • ^ jThe 'concept-pf nee^fs asses^en^ is'.a blendlng^of community 
patticipatibn arid evaluation. It has i:aur"primary steps:., goal ' 

definition^ prpgram assessment', ^raqeds .rdftfitifi cation^ and decision 

* ' • • «»■ • 

making. None of the^ steps are foreign educators and nothing 

about thevpVocessr ^as ^ process'. Is particularly new or unique. 

It h^5 beren an -unfortunate "faqt that needs *asses^mint [jas 

" ' * ' ''^ -ft • 

"gained th^ us?ual, spectre of confusion jand inystery^* -The actual 



/ 



.simplicity and usafulnes's have. become' lost -in^stati sties* and con- 
sultant verbosity. The following Mpdel Is aimed at a simple, \* 



economicaT method of needs assessment." 



: ■ The b^st description' of needs lassessmenti'was'lii'ade by 
CdffjJ^g^and HutcKi-nson^^ ^ . " ; • 

^ . " Who needs^^at) -as defined by whom? " Th i s i s 

; ' ; ' ■* • — * • 

the terribly "^^a^icvneeds analysis question. It 

contains', the' three components qf needer, need, and • 

definer. The "who" or needer cortiponent is included 

* * . * • ' ,* 

- because a needs ^analysis' must be focused on the 

neiedsjDf speci fid individuals or groups. The "whatt" i 

* or iteed cbmponerij: is included because of needs 

' * " • ^ . ' . 
analysis must be focused on the types or categories' 

of need about which data are required, . " • , 

- . # 

, The third •component,, "as defined^ by whom," refers 

*» 

to the necessity for identifying which people shduld 
define the needer's need. Without definition, it 
would not be possible to measure need fulfil linen t. 



** .Since different people define needs differently,v1 1 

' N is o/ten of cructal importance v/ho provides the 
^ • 'deiflnition. . ' 



The reasons 'for doing needs assessment usually come-down 

• > ' ' ^ ^'^ \ • ' ' ' 

to one/of three. First, the educator recpjgnizes the public*- re- 

Jjitions value' of needs- assessment. The public is involved and 

^e decisions , are dafa based wt^ich appeals .to the people who 




support a sc^ToSt^-sysi^ 

The second reason is to meet^amiaridate such as the Conynon- 
wealth's long-ijar^ge development plan. The pUn *%^r^rrshBVVJ.n-^ 
elude but riot^be-^1imited to: a statement of district' qbals and/or 

\ . * • • ^ *s 

(Objectives, evidence pf community inv9lvement. " Needs assessment 
/usually is oye^]y or covertly/ , implicit in recent state- and federal 

> f t * • 

^ Theithird, and bes.tr/eason fbr^needs assessment is to , x 

begin an orderly -systerp df planning an.4 develop^ient. / * 



/ 
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3.0 



(1 day). 



^ * ■ Goal 
Definition 



('2 days) 



Pt'ogrmn. 
' Assessment 



, (6 v/eeks) 



1.0 




Needs 
Identification 



(1^ week) 



V 



5.0 



Decision 
Making |, 
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stage 1.0 Pre-Plan ^ 



I 



• 1.1 Core Committee , 

^ The first step in the pre-plan stage is the selection of a"^' 
core committee. This group will be withj the/needs assess^^elit project , \ > 
from beginning to end. It should be a smal] *gryup of eight or 'ten^ v'^ : 
'people. It should be composed of adm^^ltrators, teachers and\^^ 
community members and, each should be prepared to work on the pro- 
ject as a major commitment. - : 

\ ' J The care- tomnit tee should have a coordinator who is, accept-^ 

» a 

able %o t^he committee and the a'dministration. This person should' b§ 
prepared to be 'spokesman for the aw ject. 

. It is very ij^portant that the committee be cognizant of • 
v/hat the ^project is about and how -to go about the process. Some 
form' o-f training for this committee is a necessity. ' \ / 

1.2- De.li nested "Why" . ' ' ^ " ' 

The initial step in the actual pre-plan is specification of 
why^.?the needs assessment is bQing done. If the project is to gather 
the right information, it must be clearly understood what concerns it 
is dealing with.' 

an e^tample, the requirements of a Title I Project Needs 
Assessment are very specific. A plan to meet those requirements could 
be quite dffferent froijj, a plan to gatlier information for revision of * 

« * ' s 

a High SchopTs curriculum. The following are excerpts from the^ Common- 

wealth^s/'Position\Paper on Needs Assessment for-ESEA Title I Pr^ograms". 

* To initiate, compliance, -the comprehensive planning 
^ component of the ESEA Title I progy*am narrative'^.will 



elude the follov/ing: 



Needs Assessment* ProceduraSr^- Explain 
(a) How was it done?, - ^ , ^ ^ 

(bS - When was it done? 

(c) Who v/as .involved? . / . ' ; * • 

(d) What priorities were established? 

How was i t ?done? T . . , 

A resp^nsjB^tolthis .question shall include^a 
listing of the 4cind of. data -^g^thered on children 
~: in eligible attendance ar^as in order to identify V 
r terran as children who are educationally disad-"** ^ 
vantaged ahd who may. then particip'ate in Title I . 
programs. All programs with components which can 
be easily measured by standardized tests, such as 
reading 'and matheinaticsV shall use pre and post « 
standardized tests. However, a needs asse'ssment < 
which" relies solely upon standardized tests or 
, any other single form of measurement is'no.F 
^ 'acceptable . " < 

In addition, a brief .description of the method 
Yor methods used. to choose .the participating 
.chfldrfen (those^wjth priority needs) after the 
]f,^4data are gathered shal-l also be included; 

When v/as' It done? ' . ' ■ ^ 

The persons or group responsible for needs 
a.ssessment- shall meet a minimum of three times 
a year. ^ ^ , 

Who was invd'lved? , " . 

Teachers, administrators, private school author- 
• ities, ahd the Title I Parent Advisory- Co unci J 
shall be involved in'the needs assessment. 

• * * 
What priorities were established? 

Two types of priori ty J ists are pernn'ssibler 

1. A list arranged^ in priority order 

and consisting of any of the instructional 
or §uppdftive service items shown on page 
5 of the -Title I application. 

' ^^^^ 
. ^ 2. A list arranged in priority order 

and * consisting of the foil diving needs : 

(a) Academic; (b)' Cul tural ; (c) Psycho- ^v^- 

logical-Social ; (d) Physical. 

* * ^ . • . * 

A sample Title I Project roport 1s shown in Appen'dix'A. 



1.3 Factor Specification 



t .... 



• When the reason for the project has/been claritied, -.i t becomes 
";.^necessary to^specify 'the 'factors which will effect the project. 

\ The first set of factors ar*e polo tical . \ Foremost is the 
recognition of what groups a>e effecting 'the educational policies. 



The plan must insure that the concerns of all. groups^ will be addressed; 
Often economics^ will have to be considered. Recent issues of public 
concern' will have^ to be reviewed at this point also. \ . 

The second set of factors aVe internal to the project* . Usually . 
thes.e take the form of decisior^s about what l)arts of the educational 
system will be included. 'A school district nay wan.t to Veal only with 
the elementary schools. You may want to Vuni 
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the project \buil ding by 



building rather thap with the district as a -'whole. 

* * » 

1.4 Writing . 

The pre-plan must be written.oiit w^ith the timeline -and exact 
details clearly included. .It is incredibly^ important that the plans, 
for the project are^not on a scattered, informal ^set of 'note^ on, 
worse, stored in the coordinators? memory. - ' . 

If the. plan is in, the form of a formal report, §ver^one knows 
what is going to happen when, how and to whom. A sample Pre-Plan is. 
presented as AppenSix B. ^ 

"'1.5 Approval 

Once the plan is written present it for formal approval. If 

any part is.not approved, go back, rewrite and resubmit it. 

* 

^ Do not proceed with the pr:oject if approval is withheld or 
vague. You waste time and money on a project tha\: is not clearly an 
official activity'. - ~ -\ _ __ _ 

' • ' 10 \ ■ 



1.6, Public Relw:ions . ^ 



On^e'the pTani.s. appfoyed' do everything vti vb^ir bower to 
infora the distj^itt of ;its intent a?id processes;- -The inforraation 
release, sh6yl<l be Sent disj^ectly,-to the educational stgff and, at th^ 
same time, be presented^ to the cdfnmunity at iarge via the local n^ws 
media. You>riM probably find, an^ evening '^public meeting to 'Be very' 
helpful, :in .^answering questi oris. . ^ 

IhB public relations proc6d(fre must be coordinated through 
the Superintendent's offlxre. Ths Superintendent is the first person 
who will be sought out by questioners. ^ * ' • 



2.0 Goal Definition ' 

• ^ '• r . • — • I- ^ 

Respondent Saraple . , ' 

• • v?' * - ^ 

The fir$t considerlat.ion is who will fcie-in thej sample used* to' . 

define'your goals'. We-suggest that r d'istrict ihclude-the School Board\' 

- the district administratnon, special staff from the schools',, teachers, •. 

parents, communUy"me\nhers, and students • By conununity^meinbers v/e 

Diean citizens who live in the district but are neither employed by 

it por have children aVtendinq school". ^ 

/ You will alsfo^ have % be "aware of the- strata of your local' 

community in terms of ethnic grouR,,weal th, etc. You want ay total 

representation with no group excluded. . / 

t)ne question that can cause'^problems is what size sample 

to employ. We suggest the followinq guidelines. 

\ * * ' 1 

(1) School Board - All ' , , 

• - ^ (^)" -Adminiitration - All , > \ * . ' , 

Special Staff - All - \ . ' 

. ' • ' \ \ - ' ' 

•(4.) Teachers -< In a district with -400 ^or fe\)er • \ 
, ' ^ , vtBachers' include at least'lOO. In a dis-^ > ^ 

Irict with more, than 400 teachers include \ ' 
- " • ^ at least 25% of the total -number of teache'rs. 

,.(5) Pare/i,ts - The same number as, the number of ' 

, teachers sampled. * * ' ^ * 

(6) Community He^mbers - Jhe same number as'the ^ ^ 
/ number of .teachers sampled. . a 

v< • ^ ^ ' ^ ^ 

^ - (7) I Students - At least 5% of the tatal from ' 
se\£enth grade up/ 

You will have to be very .careful to not include more ,th'an 

one person fnom a single household. For example, you wouldn't want 

a man as a "Teacher" and^.his wife as a "Parent". " 



^ Tffe.best >/ay to select teachers, -p^i rents, .cormiunity members ^ 

'and s!?udfents. is by random selection. As the Center for the Study of* 

Evaiuatioi? (1973) reported: / — * , 

/ . ■ . :W\NP0M'SaE'CTI0N^ STRATEGY • 

Definition: Any s^erection; strategy in which the members_of 
the ConiTii1;tee are, seVected nandpmTy v/ithout prejudice; that 
^ fs,^each member of ^the'comrnuhit}^ is a'likely member of the 
CGmmittee (equal Jikelihdbd of selection). ^ 

J * j ' • ' ^ ' ' , ' ' , ' 

Th1s^$trategy '"^ .the single strategy recommended by the 

Center and has ueen use^ extensively. / 

/'Advantages;* , / ' . 

— • ' • >^ : 

Ai"pure'^- cross section of the community is more 
. % . easily .obtained. - 
\ 2. This strategy is the- most publicly defehsible 

strategy 'one cirt .ifii t.iate. 
, ' 3. Committee membership^can be obtained in a - 
^remtiv.ety short period of time. ' v ' 
♦ 4* " This technique, generates positive reactions 
' /from''' the community. 

* ■ 

V Dis^dvantfages : • ^ 

.1. ^noivn opinion leaders in the community may. not / - 
* . appear^on^ the Committee. - 
/ • 2/ The SUperintgffdent'ind' Board ,0^^^ have 
' / ^ no^'ooiYtrol .of the committee composition. - ' 
:3\ The 'Superintendent and Board of Trustees 'must 

wDrk with^ J'unJ^nown" .qualitMes. * ' < - 

4. The'* selection of the Cbrrinit tee members takes- 
. ^more personal effort ^on the oart of the/ ^ 

^- -District Administrator. ,/ . • 7' 

5. - It is^mor§ difficult to achieve riniiial com- 
, mitmerit from comm'uni ty inembers. 

. 'The total sam'pl^ represents 'thos^ 'people who will be queried. 

* l" ^ * . ' * ' ' ' 

to, decide ^[^n tjjiB de'f^niti'on and priority of district goals* 

. ,7> 

2.2^ Definition of Need St&tements: dissemination^ > 

, ; , Hhen the di5^^?ict*5 goals are put .into & question format, • . 
they are ^a^lle'd needs vstateftients. The obvious -question is hov/ do you - 
,<4ecide what the' <Ji strict 's. goals , are. ' / 
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The first problem is to find -a way/for^the core committee to 

get td^the interview' sample.^ '^ lie feel that the direct interaction models 

are not practical and* prefer ah indirect model. We feelithat the 
•'-*'* « 

^questionnaire method .i^s best: assemble yqur items into a questionnaire 
formaf^and se'nd it 'to the respondees; have a method of verifying returns; 
•the responses exist as data. . ' 

Boston. (^9-74) lists five models of direct interaction with 
^ the* corrmunity. 

' . FIVE MODEi:S<OF COMMUNITY GROUPS 
- 1.^. Delegates Assembly 



. a/, representative of total community 
' b". elected -or delegated - 
/c. atteftd assembly meetings 

^ 2. Interest Groups Interviewed , 

^a. series of meetings with local interest 
groups ^ - * * 

b. groups are given guidelines ahead 

c. team records opinions • ' 

' 3. Mini-Conference/ 

a. open to all citizens ' . ' 

b. divide into working subgroups ; ^ 

c. team compiles reportN"^ 

V 

4. Town Meeting " \ . 

a. open-, unstructured meeting 

b. panel records and compiles 

c. 1 + meetings, . >i 

' 5. In-House ' * 

I a. use existing educatiqh bodies 

b. more rigorous data collection possible 

/ 

There^ave been groups that used more protradted methods 
like the Delphi Technique to interact with the conmunity. We have 
concluded that such, techniques are too expensive in manpower, time and money 



2.3 Definition of Need Statements: Source " 

One problem which could doom a project vJoul'?^ be an endless 
•discussion; where do the goals com^ from. It is clear to everyone 
that the goals must be both complete and Vealistic* The sources could 
generally be limited to eleven types: 

(1) Derived from an examination pf what the 
present program consists of/ How well * 
accepted such a list is will depend upon * 
how well liked the program is. One bene- 
fit is that evei^one understands v/hat ' 

-V you're "doing • 

a 

(2) Derived from your existing set of ob- 
• jectives" Host districts do not have 

such a'set of objectives. 

(3) Derived from your existing set of goals. 
Most districts do not have such a set of 

specific goals. . 

^ » * - - - 

^ (4) Derived from others, objectives. There ' 

are several >.sources„ such. .as those listed 
below which 'ape available* Do the^lists 
' reflect localV'concerns? 

(5) Conduct a local self-study.. This approach 
is data-based but it means expert manpower. 

- (6) . Sluryey for opinion. Asking, the peop.le what 
the goals should be Is fine except the task 
is somev;hat monumented to the average 
citizen. 

4. 

(7) Derived from political resources. If you 
'use set of goals from a government source, 
like the Commonwealth's ten Education Goals, 
you may^not find completeness and local con- 
cern. 

(8) Combine opinion survey and* a self-study. This 
would be a long 'expensive process. 

(9) Combin^e opinion survey and present program. 
One of three good/methods. ' ^ 

(10) • Combine opinion survey and your existing 

set of objectives. One of three good ^methods. ' 



(11) Combine opijiion survey and others objectives.^ • 
One of three good methods. 

We break neecjs statements into three types, "Educational 
Process" statements refer to the system which the student^s work in.' 
Such a statement would be; . discipline in our sphools^is fair, and ^ 
just. A very i'ncWsive list is presented by Easton Area School \ 
District in their "Community OfTinlon Survey", ^ - , \ 

* The*' other two types of needs statemejits are "Student Skills^" 
and "Student Attitudes". Both deal .with production .by the student. 
Skill statements deal with the strictly acadejnic .tjehaviors. Attitude 
statements deaf with the attitud-inal behavit)rs. One excel 1 en t^and 
very inclusive 'list is presented by the Center far -the Study of Evalu- 
ation (1973). This is the list our questionnaire is based upon. Two 
other sources are the Instructional Objectives Exchange, .Los Angeles 
and the Objectfives CO-OP at the University of Massachusetts. 

One should also include relevant goals from progrcitfis'^ Sijjch ?s 
E.S.E.A. or Educational Quality Assessment which infl^enc^e the district. 
'The Educational Quality Assessment goals are presented in AopCTdix C/' 

2.4 The Pre-Pvun ^ , • . 'V . i ^ * ' 

\ j^r % V . ^ 

The core committee assembles th'e/initiaMist or needs 
statements. Each^ takes that list' out to smail.lf group of peers .and 
asks them two questions. First, dp they feei that any goal statements 
have *een omitted from the list? Second, are any of the goal s^^tgmpnts 

^* , ^ / ^ • . ^ \- 

confusiing?- ' v ' , ^ ' . " 

This pre-run will allow: you to add statements^ fo»? cotnp^ete-. 

ness and rewrite statements fof claritV. This pre-rtln^ Is an essential 

step in your project; ' ' . . . ' 



2:5 statement Format ^ * 

*l/e prepare the statements i.n a tv/o part^format; ' Example: 

Education should. introduce cultural experiences 
> *to the chiVd- 

This sKbu^d be Priority: ' \ 

Very high _ High Average Low Verv Vow 

It presently appears to be Priority:^ * ^ ^ ' i / ^ 

Very high* .High y Average^ Low ^ Very low' ^ f 

This fohnat will allow you to make one survey and arrive at: 

goal -priorities while, also gathering perceptions of'present performance/ 

^ , :% ■ * ' . 

Our complete questiohnaire is. presented as Appendix D, You may noti'ce 

' / ; . 

that we have included all^^ten goa-ls of the state's quality assessmerjt 

^ / ' . " 

project.-' Goa]: item^^ 1: 45/ 2: 69 & 79, 3: 50 & 6Q, 4: ^9 & 48,. 5:'42 &.44, 

6: 62- & 63,' 7: 40 & 58, 8: 75, 76, 77, 9: 43 & 47, 10: 41. / 

: Note: when you prepare the questionnaires have them marked 

is some manner so that you can separate them by groups (i.e., teachers, 

parents). ^ * - . - ^ ^ , 

2^6 Statement Ranking ' ' 

Once the statements 'have been submitted to the Pre-Run and 
revised ^tljey are sent out to the total sample in a questionnaire. Each 
respondent completes tffe questionnaire and returns it to the core 
cornmlttee. You should include a xoyer letter wh-ich e xplaJ n s m a t^ v o u ' re 
doing' and \^xp\ains how Jmportant each person's answering is.(^ Senb ^ 
everything first class madl or by having it hand carried. Plan, a followup 
letter to qo but a week or two after the survey is mailed. The task then 
becomes to analyze the responses and rank ^'he statements froip highest to, 
lowes^ prf^rity. ' ■ '-' , J . jr.. 

• )' • 

: -2.7 • . . 



Using our format the core committee would analyze the part of ^ ; 
each item that asks, "'thjs should be 'Priority". You wpuld assign 5 points 
for^Very Hjgh, 4 for Hiah.,-3 for Average., 2 for Low, and 1 for-Very Low. 
E'ach item wowld |iave a score of from 1 to 5 for each respondent in.vo^ 
sample.' . ' . . " ' * . ' 

/Tfjere are five, reasonable methods of ranking the statements once 
the questionnaires ar^e colle.cted. A set of sample statements and an ex- 

planation pf eaCb of ^he five methods of ranking is Appendix E. We strongly 

\ ^ \ ' X ' ' ^ • ^ 

recommend\the followinij methoxl as the best, but you could select another. • 



best*. It can give "4 



Highest Rank t?y Group: 

This i'S i'; me^thod we think is 
everyone^ voiife. - * • ' ^ 

* ^takb the top objectfves iw each group 

(decide, on percentage to inclcude^uch as top 50%. 
We use 100%). ;w 

, * 

Next, rank them yithin each group./' 

\ last , as.sign '^priority by higtiest rank- in amy 
single group. I ' 



Obj. ' .Bet. 

A 
B 
C 
D 
E 



i -Sf 



3 
2 
2 



' Ad, 


ich. 


•P 


C 


Y' 








5 


T 


5 ' 


'4 


1 




2 


5 


4 




4 


3- 


3 




i • 


1 , 


2 


■3* 


4 


;3 



5' 

3 

2 



Highest 
Rank 

'5 • 
5 
5 
3 
4 



Priority Would Be: 
*First PiHority A, B, C 
/- 'Second Priori ty E. 
^ Lowest Priority "D 



* because each was^ given a top-rank by at* least one grtfup. 



' * 3.0 Program Assessment ' 

*3\] Data Collection . . - - • 

V • For cqgriitive -data such, as i;iieaiing Ab^ have 

' - ■ • ^ ^ ^ / ^ 'c 

to use -iestr scores^ I \v/ouldr suggest that you do not have to run • 

\ ' '* • ^ - . 

special .testing programs, \f you have da,ta on a skill from youh 
normal; test program*, it should kuffice. If you..do not haveCa^^is-""*'^ 
. trict wide ^testing pVo.grfm, y^^.have' vfhat rcall'ia disc|)vered ne^d, 

- For affesiive data/^thSre is ah exjielTent qptiion available,. 
You wijl be asking people to/prior.itjze'*goal statements. If at the 
same timie you have asked- them tof^assess the status quo of ^hat state- 



ment,, you haye doq| two^Jobs at one surveying. < T^e disparity betvfeen 
priori;^ a.n4 statu^^ quo is, fhe'degree of need^ ' f;or example: 

the 



>tatU5^^quo is, the'degree of need^ ' f;or example: 

Edti^ation should^ int^uce cultural experiences A) ' 
le child. // ^ < \ > i 

" This shou^be Priority: ^ 

Very^igh ^ 'High* , . \Averag/^ / „ Lov/ J_ Very low 

, V, It presently appearT^o b.e\Priority: • ' » • • 

Very high k Hi^t Ut Avferagetj ^ Low^^^^ Very 'low* 

• v • A third bounce of data i^^he-pubjic t:ec6>^d^6 of a 'district;^ 
The P.T.A., School Board^rriiinutes, ancr recent newspaper articles tell 
you the current tenor. Jhe^official records such/as a^ttendance tell 
' you whatsV hap^eried recently. The b.ud^et^^-l^^^ how^ you* rPal lo- 
cating your Effort. ^ ^ ^ • 



0, 



vt3.2 Standards ' » - • . 



• It is>my cprttention that all sJtancJ^rbs are a.rBtltnary. You 
are gpM^ .have to, have a set of stands r4s to decide how big a 
discrepJ^TT<jy has' to exl^ between "should"^iid "i^s" to-be a nefiii< '*^he 



• 15' ' ■ . 

"jcore committee should work w\$h the admi 9; strati o'n to decide on these. / ^ . 

standards. If you have data like the staH;e quality. assessmerTtvdaM 



which '^ndicates-^s.tandards then simply integrate 'that ^ini^onnati on into 
your data, ^ . ^ J 



, , - For the data ba^secl on our questionnaire wa use a discrepancy 

4; -\ > index. We simp^iy subtract the "shpuld be" rating from the "i's^.- The . 

-••^^-'N-- - ^ J-"- rank. jt!^ 



greater the difference -t^e.great.er the^iiscrfepanoy. We rank the 

order of.v 



X stateme/ts by thfe size^of the discrepancy and thus get an on 



need, . , , . f . \ • , 



« \ 



Example « • /V\ ■ ■ ■• { 



f\ ^ . \ • ' should be average 2.0^^ " Z'' ^ . ' - 



" ' ; , #2/ ^'^is- average ^ = 1,0 

\ . -v ' should be a'veirage ' = 2.5 

4 Cpnclu'sion #2 is a great^ peed, thant #1 , 
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' . 4>0 Needs ^^Identifi cation . . 

At. this point the core committee has (1) all of the stater 
ments ranked in priority order and (2) has assessed each af them in 
terms of the presentu^rograiti* The objective now is ;to identify which 
are pejrforming at^or above standard and whi-ch are performing below 
standard. Those thatjire below standard are the needs. 

W6 list all of the statements in order of their discrepancy. 

^ S • ' * V. 
Those which have no discrepancy 6r which have, a positive discrepancy 

("is" IS -better than "should be") ai:e considered successful goals and 

are removed from consideration. Thus, the list we now work with is. ' 

madfe up only of the-'ftegatives or "needs". 

^ Our next step is to place all of the needs statements into 

a needs • ma tr^ix./ The two dimensions of a needs matrix .are. the priority 

and the degree of discrepancy. " 



■NEEDS MATRIX 



Discrepancy- 



Priority 



f 



Med . 
Lo 



f — ^ 

(A 


, ! 

1 B ' ■ j 


r" •■ • ■ s 
1 1 




|.- X ■ \ 
C i 


i ' -D J 




D 





Cell. A. contains the greatest "^eeds/^' 
C^l E contains the>Teast "needs" 



At this poinWou can VepdrV your needs from the hlghesrt 
priority ne(?d(s) to thfe lowest priority need(s). -A public relations 
minded study will report the s.uccess goals with' the needs. 



w5.1 ' Program PI anrtin'g . ^ 

. *• j^e.like to make the point that/the needs assessment ends^ 
v/ith pntflram decisions. These decisions should utilize the needs 

data but not be dominated by. In our planning we often Ifet potential 

* ft 

success and/or cost benefit override^ the , priority among needs. .It 
seems' fool ish to do nothing about ten attainable needs because pf^the / 
cost of onei"high priori ty^i^eed. / • • 

5.2 Individual Student Need ' , . 

' Often, as in Title J, you will want to identify' the degree 
t)f need of individual students. We recommend, the .RYH for^iula* . As 1t 
^s "presented below you cou.ld use 'any subject area for, Performance 
Level. PL could be expressed in grade equivalents 4.2, 4.4/etc.; 
letter grades translated into deciles A = 4, B = 3, C = 2', D = 1 „ 
E = 0; Percentages translated into deciles 98 = 9.8, 74 ='V.4, or any . 
number ^stem that [cept to deciles. 

The, Level expressed at the end :of the equation could be 

«• 

called a^ need level. Th,e lov/er the number the grea'ier the need. ^ 
One could thus differentiate among degrees of need. ^ 



n 
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RYH FORMULA*- FOR NEED 

t 

I. . ' ■ , 

The "higher the level the less the need. 



CAx 10 

MA = 100 . . CA =, Chronological Age 



A = (2 X MA).,+ CA .-' 4 MA = .Mental Age 

3 



Level = "3 PL/A- PL = Performance Lfevel 'such • 

as grade et^uivajent o'f ' 



Test Score. 



Rookey - Yuskiewicz modification of the HORN< fomula 



V 



i « 

V 



V5 









SAMPLE 




« 




















♦ « 








Bill 


\ , Joe 


Fred 


Mel 


Sam 


I 

PA 


• 

Q 


Q 


Q 
P 


in 




TO 






on 






s 


9 


3.10 


8.10 


9 


9 




• 5.0 






5.33 


• 

5.0 


PL ' 


■-1,0 




3.5 


3.5 


,3.5 . 




2 ^43 






1.97 
> 


2.10 




f 


• 

4 




■ ./ 

/ 

/ ■ 


/ • 


4/ 













Vocabulary ' . j 



Goal - "A' Goal is a brqad direction,, general purpose t}r ^ 
intent. It is general and timeless and is not 
concerned with a particular achievement within 
a specified time period." 

• * California State Department of* Education 



Objectives - 



Trogram level objectives are usually more 
precise in that there are expectations ex- 
pressed in terms of a general level of 
achievement by an acceptable proportion of 
students.*' 



R. L. Brown! ee, 1971 



Need> - "Need is establishe'd by setting objectives and 
' priori ti'es for the particular school area- and 
measuring the attainment of those objectives. 
Nee^J *>s defined as the differential between 
^ what is, the" present state, and what shpuld.,be,*^. 
the ideal state." * . ^ ' 



J. Hikol, 1973 



Ne^d statements — goals put into question format 



\ 
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< • * . • ^ 
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will; be avai'labte for-^in-d$pth training sessions on n^eds 
asses&fnent. . ' ' * ^ 
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. II£EDS ASSESSMEilT IIIFQRKiATION SUPPLEMEIIT 



1. Hbv; VJas Need?; Assesstnent Done? 

4v''Che'ck the applicable sources of data used to identify the • 
. ' H 'ps^ds .of p.articipating- Title I children* District must have 
. * ' exadence to shov; these sources were used\ 



r^r^ ^ Standard! 2ed tests ^^ ^ ' 

. y / Local District test^ 

" it ' - 

^ / Criterion reference tests 

/ ^/ • Subjective teacher reports ^ . ^ 

^' Medical reports 
/; / Psychological reports 
/ i / Guidance counselling reports 

/ ^/ Sociological reports (hoir.e- school visitor included here) 
Anecdotal records 

Parent surveys, intervievjs or questionnaires 



) _ 

, / X/ Community surveys, interviev/s or quesVonnaires (CAA included here) 

^TT/ School surveys, interviev;s cr questionnaires (students included her 

/ / Other (lis^^ Vi^r^^ Attitudinal "survey 
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Describe briefly v;hat v;as revealed about the needs of children for 
each of the data sources checked in 1-a. . Use another sheet of 
paper if necessary. 

otandardi^ed tests revealed that 2%^ of the elementary and junior 
high sjtudents v:ere performing at one and one half years below - 
grade level. This' deficiency appeared to be more critical in 
grades h-^G and 7-9r Performance in math v/as considerably better 
than in reading. The Stanford Test v/as used for reading and matH 
and the Gates-MacGinatie for an additional test in reading. 

Subjective toucher re'ports supported the findings of the stand- 
ardized tests. In addition^, teachers reported a l^ck of interest 
In reading and school air.bhg many of* the lov/ achievers and a lack 
Ox participation in cultural events. . . ^ 

M edical raDorts indicated that many of the lov/ achievers hav^ 
Zrji'Xds d-^r.tal probler.s. ?he figures indicated at least 20 percent 
of the eiiglbla children needed dental v/ork. 

Sociolo^^ical reports by the home-school visitor indicated a lack 
of reading material in* the homes of the low achievers. In 
addition, home conditions seem to_ be^causing emotional problems 
for many children. ' " - 

: ?arent intervievrs conducted v/ith the help of the Parent Advisory 
Council indicated that reading and discipline v/ere the main 
concerns of parents. Ov-er 50 percent of the parents said these 
areas vrere primary concerns. 

Cor:.mi;;nity int^rviev:s conducted v:ith the help of the CAA supported 
the findings of the home -school ^/isitor and revealed that the . ' 
corjT/jinity vas very concerned about poor performance in the ^3 
A school questionnaire circAilated to all staff revealed that the 
s-caff felt lhat the r:.ost cratical areas of children's need v;ere 
in reading and interest in school. * ^ ' 

An attitudinal survov /riven to all Title I participants at the 
conclu::ion cf the program reported^on the status of the children's 
interact in school. Ginc^j this survey vms* never given before, there 
was no previous information to use as a com.parison. ^This comparison 
will be m:\de at the conclusion of next year's program when' a similar 
survey is given. The 7-9 parti9ipants shov;ed a lower interest in 
school than the elementary participants^ 



\ 



\ 

\ 



\ 



\ 
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2. V/ho V/as Involved In ireeds Assessment ? 

Check if people' in the following list were i^ivolved in forr.al 
. meetings where the n'^cds of Title I children v/ere discusqfed* 

Z^-ZTeachers 

/ 

i^2Lys upp or tive. Staff * . ^ 

« > — ^ 

Z2Ly Admini s tr a t or s 

s ■ ■ ' ' 

ZK_ynon-Piiblic Scliool Authorities* 
.^IJParent Advisory Coiincil (PAC) ' *^ 
Z2L/Coninunity Action Agency (CAA) 
/ — /Comr.unity in General % 

^ — ^ School Board Members 
Z /students 

' •. ■ • ■ ' \. ■"• 

■ ■ • ■ . • \ \ ' 



GO 



3* * When' V/as Needs Ass<?ssment Done ? U /' * ^ 



List the dates on vmich ^people 'gather e^d together, formally ' ^ 
in the past year 5^ to discuss student and program ne-ed-^for 1 
ESEAv Title I. Also, list the people frorfpag^ 3 v/ho..v;e«r6 \> 
involved an^ describe briefly what v/as discussed. Use 
- another sheel; of paper if necessary^ '^ '^^ 

Date: 11/1^/7^ P eople Involved: teachers', supportive gtaff.^jf '-^ ^ 

gidniiiristrators, non public school author itjyps. PAC.^-GAA^. 2 

Brief Description: ' Teachers and supfor.tive staff met ^-/ith the PAC-^. 
TO*' explain Title I program. Achievement of the Titl% 1 "children was^ 
discussed in relation to the 'new re&ding progra:in started\in Ceptembei? 
197^^. ' Teachers reported, that the, elementary children have been^ery 
excited^ about the reading program* Parents indicated that thenv- 
children are bringing home more booksi ^ * * ^ 



e. 



^ t 




Date'' ^ 2/l/7h* - People^ Involved: teacher^. saPPortWe stafl,; 

administr^ators - 

Brier Description: 'School p&^^onnel met to discuss the performance ,of 
children. A'chsngo In the junior high program was agreed upoa because 
of ^apparent .student lack of interest. It appfears* th^t the^ program is " 
.^oo iriachine oriented. ' liot enough time is given to individualized 
reading. More books ^H'/iil be brought to th^ reading room.* 

Date: - - ^'?/2?/7V P eople Involved; teachers, "^supportive staff. ^ 

administrators^ non publio ^n>^nn1 nffioia'l'q; PAC^.CAA *^ 

Brief Description: Viet to aS'sess the results of te'sts an| reports of' 
the year^S/Title I^'activitios and to recomjnend changes for next yearls; 
program. As a result of t^^st ocores, a decision v/as made to recommend 
dropping math from next year's program and to place more emphasis on 
readies. Hon public school officials reported improvement an reading 
as a' result of their aide profram» • / • -4-^ 

' / v> ' * ( . K 

^ate^ 6/?/7h People, Involved; teachers^ supportive staff, 

ad/r.inistrators. non pu^bllc school authorltjps. PAC, CAA ;^ \ 

.6rief Description: Met v/ith PAC to fiiscuss^the results of the year's 
/Title I activities and to discuss the needs 'for next year's program. 
PAC recommended the adoption of the recommended changes in program. 
PAC also indicated a n6ed ^o take children on some cultural field 
trips as a v/ay to help increase interest, in school. PAC offered to 
help recruit parent volunteers' for reading program.- - ^ ' 

OJL 
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\f[iat. •nrlointips wpre pstnblistied as a result^ of i.b^ np^^fl^ 
assessment a,ctivitles ? , ' • 

* Provid'^^ 1 T ?^ocQrd'i>Tg to instruct i nng Ti'=;''pri nn I'lgcrp U- hf tfip 



r 



!• Reading ^ - 'V 

2* 'Jiome-scTiool visito^ ^ 
3* Heaith-den^al v 
--Cwi^'Ural enriclL^efit^ ' ^ 
5# C^uidanco coiinsel3.ing . 



or 



!• ^Academic , ^^^^ 
'2. * ?sychblog3cCal' - ^social 

3.^ Physical ^/ 
h. ' Cultural 



'V 
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APPENDIX B.. . ^ • 

SAMPLE PREi|LAN • ♦ (. 



■ . ■ ■■ •■ • ■ ■ ;\ 

The coordinating bo^y for this firoject shall be known a,s the tore 

Committee. Its membershio is as follows: • 

Mrs. A. Parent Council Representative • ' 
Mr= B. iSchool BoUfd Member " " 

l{rs. C\ Elementary Teacher ^ ^ 

Mr. D. Administrator , * 

Miss E. Student Representative ^ • ' ' 

Mr. F. Citizens^ Association Representative ^ 

Mrs. Friends of t'he Arts^ Representative * ' 

Mrs. H. High School Guidance Counselor 

Mr. I. Booster Club Representative^ , * 

Mr. 'J. * Band' Parents RepresehtatiVe 



The goal of the project is to proyide informatibni for decision 

making to the^ School ^oard, Administrators, and Teachers. 

t 

Information is ppjecteB as follows: ^ 

A. Information pre^aared for use in the writing of* the Long Range 
Deveyopment. Plari. ' " . . 

B. A report on the attitudes concerning district goals of both' 
community members and'professional educators. 

C. An assessment of current district s,tatus in relation to dis- 
trict goals" as defined by this project. ^ 

D. A framework for decision making in a^contcxt of priorities and 
discrepancies from priorities resulting B. and C. above. 

£^ Identification of the "educationally needy" (those who are not 
performing up to their potential abilities) for use by the 
'E.S.E.A. Title-l .staff. 

F. Student profiles for curricular use in school buildings, given 
the existing test data.. • , 



6/'. Suggestions foKthe uie of matenal-s' to improve district * 
communications. 



r 



The costs of* the project ar-e to be borne by the district's planning*.^^ 
grant. * , * • / \l' ' 4f . 



i 



The first pubbc. action of the project will be commumty public in- • 
foritiation 6n the project to be issued as soon after recelvind Scttool % V 
Board approval as possible. . ' - ^ , ^-^s . 



Goal IdentificatiojTl_ ^ - . - — ^ 'fv^v f: ' 

aect^N^AMES vyiU be^rar*"^. 



The goals prepared as part of the original Pr^ect^N'AMES ^iU be re,^ 
viewed by the Core Committee for purposes of adding local concerns, ' 
After these revisions are made, each Core Committee person will 
interview two community residents to. further validate the list of 
goals. 

« > 

Survey^ / * ' ^ * 

A. The survey will bg simultaneously run on three levels: 
Elementary, Middle, and -Hi^h School . 

B. The Teachers, Special Staff, Parents and Coimiunity Members will 
be surveyed in a context of one of the three levels. 

Students will, only be surveyed at Middle and High School levels. 

The Administrators and the School Board will *be surveyed referrant 
to all three levels. 

7 

C The Students, Community Members, and Parents will be randomly 



s 



C-^" \^ ' selected. Af<:l east. 235 members of e&ch of the. above four 

" . ' ' ' ' r K :^ ' ^ . * "* ' 

* groups vff^/] b^ "Surveyed. " . , - 



' nf, * Members of. Dr* RoQk^y\s staff will superVrise the 
ij \ ^ * 'ing;(5rad6s 6-i2i- ; ? t" > -l 



student survey- 



> -'E. ilr^; H»yw4.n di.;sfem,inate^ and; collect .the Teacher, Special Staff, 
4 -. 1 ■ •. " ' School Board and Administrator surveys'. X 4* 



.-1 



^' F, The Elementary, Micidle and High School Parent , Surveys will be 

carried homeland returned by students, v The surveys for all 



#1 



Community Members will be disseminated by mall and returnejfl 
• ♦ » 

. ^ diYectly to Dr. Rookey, / * 

♦ G, -There v/ill be no^ name identification on survey forms or return * 

. v. . 

envelopes. The. survey forms v/ill be identified by group title. 
\ . T * * • ' 

flhe 3 different levels will be printed on. 3 different colors of 

, paper. ... 

^ ' H. Forms wilV be returned to Or. RQOkey via Mrs*, H. for computeri- 

-> zation. • *^ ^ « * ^ 

I. The Superintendent will place a news -Item in the district news- 

lettehand area, newspapers for*J;fie purpose of assisting in the" 

collection of survey forms. This will be done before and during 

the survey. * . 

% ♦ 

VII. The Core Committee will analyze the data and write the Needs Report. 
Mr.'D. will provide relevant district data for this reporj:. 



VIII. The Needs. Report will be presented in a large public meeting and 
through press releases. A narrative summary will be available for 
dissemination. The total report will be presented to the School 
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Board and. will be available to interested indivi-duals at the Ad- 
ministration Building. a* * - ' . 

While the survey is being conducted, district personn|J will gather^ 
student data. This data will be computerized and analyzed ^the 



RYH formula. The result will be a Student Profile Report critiqued 
by the Core Committee. ^ ' /\ 



The Student Profil'fes w^ll be presented to school buildings via the 



central administration. 
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^Appendix^C. EDUCATION'S GOALS* 



Quality Education Should. Help ^very Child to Acquire: ^ — ^ 

• ^ s * 

' I 'li the:. greatest possible understanding of himself and 
/ an appreciation of his v;orthirfess as^.a member of 
'\ n society; ^ . * 

Understanding and appreciation of persons belonging 
• " " * to'socfal, cultural, ^andj^.ethlriic groups different 
V from his* own; ' 

1/.3.. to the fullest extent possi-ble for him, mastery of 
/ the basic skills tn tl;ie use of words and numbers; 

4. % positive^attitude tov^ard school and toward the * 
I \ learning process; ' ' 

the habits and attitudes associated with riesponsible 
citizensHtp; * '^.^y*-' 

^ . ^' ^ I' t ' , 

K 6. good healt.h habits and an understanding of the con- 

^ ditions 'necessary for the maintenance of physical 
,,and emotJlonarwellr being. . r 

And fun€her, quality education should: 

7. grve every child opportunity and* encouragement. to be 
^ .creative in one/or more fields of endeavor; 

8. helpr everj/^ ch|ld understand the opportunities open to 
• him for pre|3liring*hims&lf for a- productive lif^ and^ 

should enable him toUakd' fulil a'dvafntage of these 
'opportunities;., \ V ' '*^/- — 

9. 'help every. child to understand and appreciate as much 

as he can of human achievement .in^ the^natural sciences 
'\the social sciences, the humanities, and the arts; - 

10, helD every 'Child to -pffepare for -a v/orJd -of rapid 
' pha\fg6,and unforeseeable demands in which continuinQ 
education throughout his'aduTt life shoul.d be & ndnrol 
e;xpectation., ^ - ' * . 



* Adopted from Pennsylvajhia State Quality Education, Project 
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.APPENDIX D: 



^Questionnaire, 



> STATEMENTS 



■ I ■ 



Part I: Process Statements* 

This first part of the questionnaire is to see 
v'hat you expect from your school district* 
What would you like your distnct to hp jloinn? 
Ask 'yourself what > it shou ld be doinq, and 
v/hat it -is actuaUv dainn now." 
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Part Illr Student Skills 



The questions in Part III are to question how 
well our students are doing in school. By 
answering these statements we will be able to 
determine what areas we will develop in the 
future, and in what^^eas our school district 
is doing ^weTJl-^^ow, 
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APPENDIX E. METHODS 
Jo Combine (or weight) Ratings 
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Simple Average 



To simply take the average of all 46:6 people v/ifl not 'work. 

* •* " < *' - » 

You wipe oui.the inpyt of any small group such as the board by 
the massive size of the larye groups, like the students^ 

Average by Groups ■ , ' ^ , . ' ' 

In thi* 'method you compute the average of e^ch of the--groups. 
"fJexryJu take' the average for the 6 groups, jfi.is is a method of ten 
V employed. ~ One major problem is that it doesn't take the extreme" 
•concerns of any swingle group ijito account." - - ' 
Example • . -/^ ' 

• Bd. • y&d. - Tch. P , C S 



Qbj. 

A" 

B 

C 

D , 



4.5 
4.6 
3.5 
3.0 
.3.0 



4.5 

4.0 
3.5 
3.0 



2.7 
.-.4.2 
4.2 
1.0 
3.5 



4.2 3.0 -3.0 
2.7 - 3.5 t 2;0" 



3.0. 2.5 
2.*5 2.0 



■3.0 
2.5 



3.0, 2.5, 2.0 



A/A 

3.65 
2.93 
3.3/ 
2.42 
2.84 



R. 

5 

3 
4 

1 
2 



Priority would" be: 
A 

D 



The Weight-Group 'Averages .■ • 

Often diffecent .groups are viewed as more. critical so weights 

are assigned to each group. This^can be politically •tricky-unl ess 

yo\i'''h'fve a good rationale for each weight. • • 

Source 

-^-Bgard ^ ^ - . • 
Administration 
Teachers 
PaVents 
Community 

Studente > . 



Weight 


Reason 




Elected official 




Professionals 


Professionals 


lis 


Involved 


1.0 ' 


Uninvolved 


. l.O ' 


. ' -Naive 
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ExampT e 
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Ob.j. 


Bd. 


Ad. 


Tch. 


P 


C 


S 


A/A 


R. 


A 


4.5 


4.5 


2.7 


4.2 


3.0 


3.0 


. 3.78 


5 


B 


4.0 


1.2 


4.2 


2.7 


3.5 


2.0' 


2.85 


*2 


C 


•3.5 


4.0 


4.2 


3.0 


2.5 


3.0 


3.48 


4 


D 


3.0 


3.5 


•1.0 


2,5 


2.0 


2.5 


2.50 


1 


E 


3.0 


3.0 


3.5 , 


3.0 


2.5 


2.0 


2.86 


*3 


Weight 


1.5 


2.0 


1.5 


1.5 


1.0 ., 


i.n. 







Objective B Worked Out: 





AVG. 


WGT. 


W.-A. 


Bd. 


4.0 


1.5 


6.0 


Ad. 


1.2 


2.0 


2.4 


Tch. 


'4.2 


1.5 


6.3 


P 


2.7 


1.5 


4.05 


C 


3.5 


1.0 


3.5 


S 


2.0 


1.0 


2.0 




17.6 


8.5 


/^4.25 



Average by groups = 2.93 
Average of weight-average = 2.85 



Priority would be: 
A 

- C 
E 
B 

D 



*rJOTE: that objectives. B & E changed rank in weighted averages compajed 
to simple averages. With more objectives and/or more variance 
betv/een weights and/or more variance among groups, you can .have 
radically different ranks betv/een weighted averages, and simp'Je 
averages. 

4. Degree of Agreement 

This is one of the two methods that v/e suggest using. This one 
is the longer and more involved process. ^ f 

First take the objectives in each group which are in the too 
1/5 ranks. If you had 25 objectives it would be the 5 highest ranking 
objectives in each group. 

Next you take the absolute difference between the ratings of each 
group (for any objective that was in the top 1/5 of any group). The 
sum of these differences is the Index of Disagreement. The lower the 
Index of Disagreement th$ better. 



\ 



. Last you put the objectives in a" 2 x 2^ quadrant. 
Index of Disagreement 
. LO HI 



Total Hi 
Avg. Rating Lo 



1 


3 


2 


4 



CeU #1 is high priority. Cell #4 is lov/ priority. 
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Exampi e 



Step 1. We have only 5 objectives so we-'ll use all 5 
Step 2. Compute the absolute difference on rating between 
groups. 



Obj. A 

Bd. , 

Ad. 

Tch.- 

P 

C 

Obj. B 

Bd. 

Ad., 
Tch. 
P 
C 



Obj. C 

Bd. 

Ad.' 
Tch. 
P 
C 



Obj. D 

Bd. 

Ad. 

Tch. 

P 

C 



(■ 
(■ 
(- 
(- 



Ad)-0^ (-Tch) 1.8, (-P) .3, (-C) 1.5, (-S) 1.5 
Tch) i:,8, (-P) .3, (-C) 1.5i (-S) 1.5 
P) 1.5, (-0 1.7, (-S) 1.7 ^ 
C) 1.2, (-3) 1.2 , . 

S) 0 Index = 17.50 



(-Ad) 2.8, (-Tch) .2, (-P) 1.3, (-C) .5, (-S) 2.0 
Tch) 3.0, (-P) 1.5, (rC) 2.3, (-S) .8 
P) 1.5, (-0 ,7, (-3) 2.2 , 
(-0 .8, (-3) .7 i 
(-S) 1.5 

Index = 21 .80 



(-Ad) .5, (-Tch) .7, (-P) .5, (rC) 1.0, (-S) .5 
(-Tch) .2, (-P) 1.0, (^C) 1.5, (-3) 1.0 
(-P) 1.2, (-0 1.7, .(-^S) 1.2 
(^C) .5, (-3) 0 
(-3) .5 

Index = 12.00 



(-Ad) .5, (-Tch) 2.0, (-P) .5, (-C) 1.0, (-S) .5 
-Tch) 2.5, (-P) 1.0, (-C)' 1.5, (-S) 1.0 
(-P) 1.5, (-0 1.0, (-S) 1.5 
|-Cj .5, (-S) 0 

Index = 15.00 
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Obj. E 

Bd. 
Ad. 
Tch. 
P 



/ 



(-Ad) 0, (-Tc.h) --.5, (-P) 0,- (-C) .5, 
(j-Tch) .5, 0. (-0 .5, (-S) 1 

(-P) .5,, (-0' .5, (-S) 1.5 
(,-C)* .5, (-S) .1 
(-S) .5 . ^ 

Index =2.5 



Step 3. Quadrant ■ 

Objective Average by Groups 



A 
B 
C 
Q 

E 



Average, 
Rati ng. 



3.65 
2.93 
3.37 
. 2.42 
2.84 

Index of Disagreement 
LO HI 



Hi 
Lo 



c- 


• A 


E 


B,D 



Index 

17.50 
21.80 
12.00. 
15.00 
8,0 



(-S) 1 



Priority Areas would be: 

high = C 
mid = E & A 
low = B & D 



Highest Pank by Group 

Thisn's the method we think 1s best. ^ It can give everyone 
a voice. 

First take the top objectives in each group (decide on per- 



centage to include such as top 50%. ^We use 1Q0%). 
iNext rank them within each group. 

Last assign priority by highest rank in any single group. 
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Bd. 


■ Ml. 




5 


• 5 


B 


4 . 


1 


C 


3 


4 


D 


2 


3 


-E 


2 


. 2 



Tch. 

2 ' 

1 
3 



. p 


C 


S 


5 . 


4 


5' 


CM 


5 


2 


4 


^ 3 


5v 


1 

4^ 


1 ' 
3 


3 
2 



Highest 
•Rank 

.5 
5 
5 
3 

'4 



Priority wouljjl be; 
*First Priority A, B, C 
Second Priority E 
Lowest Priority D 



* because 



each was given a top rank by at least one group. 
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Sample Ratings ^ 

We have 5 objectives labeled A - E. Each is, rated on a scale 
that funs from 1 for low oriority to 5 for high priority.. 



1.6 Board Members 

Objective Average Value 



A 
B 
C 
D 
E 

2. ' 10 Administrators 

Objective 
A 

B . 
C 

D * 

E 

3. - 100 Teachers 



Objective 

A 
B 
C 
D 
E 

100 Parents 
Objective 

A 

B 

' C 
D 
E 



4.5 

4.0, 

3.5 

'3.0 

3.0 



Average Value 

4.5 ^ ' 
1.2 . 
4.0 
3.5 ' 
3.0 



Average Value 
2.7 

4.2 \ 
4.2 
1.0 
3. 5 



Average Value 
4.2 

2.7 • 

3.0 

2.5 

. 3.0 



Rank 

5 
4. 
3 
2 
2 



Rank ' 

5 
1 

••4 
'"3 
2 



Rank 

2 
5 
5 
1 

.3 



Rank 

5 
2 
4 
1 
4 



CO 
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5. 100 Communitv 



Objective . 


Average Value 


Rank 




'3.0 


- 4 


B 


3.5 


5 


C 


2.5" 


3 


D 


2.0 


1 


E 


2.5 


3 


6. 150 Students 






Objective 


Average Value' 


Rank 


A 


3.0 


5- 


B ^ 


2.0 


2 


'C 


3.0 


5 


D 


2.5 


3' 


E 


2.0 ^ 


2 
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